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I. Introduction


Identity in relation to language learning and acquisition is a topic continually accruing research in the field of linguistics and second language studies. Much research has been done but, as is the case with many aspects of language, terms are abstract and difficult to prove, and thus remain theories. Even the question “What is bilingual identity?” may appear simple from the surface, but when examined more closely reveals a complex level of answers that will vary depending on who or what language approach is answering the question. This paper critically reviews research on bilingual identity, the constructs surrounding it, and discusses the potential usefulness of bilingual identity in a language learning context. 

II. Construct Definition

In order to define bilingual identity, “bilingual” must first be defined. Liebkind (1995) argues that linguists define bilingualism in four different ways: according to origin, language proficiency, language function, and/or attitudes. It is only the last with which the issue of bilingual identity is concerned. If bilingualism is defined in this way, an individual is bilingual if they are identified as bilingual by others (i.e., target language community). Adequate proficiency is hence subjectively determined not by tests or the individual, but by a second party. This idea of who is bilingual stems from a sociopsychological perspective, from which relevant constructs will be discussed due to its clear framing of bilingual identity.


From the same approach of attitude being significant, the sociopsychological perspective labels an individual as having an identity as a bilingual if they are defined as such by others and 
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if they “feel [themselves] to be bilingual” (Liebkind, p. 80). It argues that “Identity is psychological. It has to do with the way in which we define ourselves, how we experience ourselves, and with what other individuals and groups we identify ourselves. Therefore, feeling oneself to be bilingual implies a bilingual identity” (p. 80). To combine and restate in simpler terms, one has a bilingual identity “if [one feels oneself] to be bilingual and [is] identified as bilingual as others” (p. 80). In these terms, it is noted that individuals who are technically bilingual but regards themselves as monolinguals, not “feeling” themselves to be bilingual, would not have a bilingual identity. The converse is also true; if a person feels that they are bilingual but would not be thought of as so by others. Whether “others” refers to native speakers of the target language, peers, or imagined community is not referenced in Liebkind’s discussion, but seems to imply the community into which the learner desires to assimilate.  

III. Nature of Identity in Language
There are several angles to consider in regard to identity. An older notion of identity can be seen through the Self-Determination Theory (SDT). This theory posits that an individual is frequently encountering new input through experiences, which is reorganized into the individual’s sense of self: “SDT maintains that all people have an innate predisposition to regulate their own behavior in line with their ‘true’ or ‘authentic’ self” (Noels, don’t miss the date  p. 296). In this view, a person’s identity exists as a singular, self-regulating mechanism which is not affected by external or internal factors, but rather makes sense of the variables of everyday life experience. It is not affected by learning; instead, it streamlines knowledge into previously acquired knowledge and regulates actions accordingly. When applied to the concept of bilingual identity, the singular 
BILINGUAL IDENTITY 

                    
                                                                      4
SDT juxtaposes the more commonly held modern view of an individual having multiple selves and identities.


In contrast in a poststructuralist viewpoint, which views the use of language as a tool to communicate and express meaning as a social practice, these various contexts reflecting various selves. “While humanist conceptions of the individual presuppose that every person has an essential, unique, fixed and coherent core, poststructuralism depicts the individual as diverse, contradictory, dynamic, and changing over historical time and social space”  (Norton & McKinney, p. 79). These diversities are reflected, for example, in the groups from which an individual draws multiple senses of identity (i.e., religious, professional, cultural, ethnic, and so forth). Just as a person of mixed ethnicity may identify with two backgrounds, a speaker of two languages may identify or feel they belong to more than one group simultaneously. 
IV. Attitudes


In having a bilingual identity, then, the individual’s attitude toward the language plays an important role. These attitudes, or orientations, can be expressed in terms of motivation. Noels (2009) suggests using a motivational continuum to categorize varying learner attitudes or reasons for learning a language. Four specific types can be first classified as extrinsic regulation, which “refers to any sort of regulation that is external to the enjoyment of the activity itself” (p. 297). Specific points along the continuum are labeled as external, introjected, identified, and integrated regulation, with integrated regulation being controlled most by the individual and external the least controlled and least personally significant. According to Noels, integrated regulation “fits in with other goals, beliefs, and activities that a personal already endorses, such that performing the
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activity is a realization and expression of the self” (p. 298). In this context, would a language learner then have a more defined or stronger sense of bilingual identity if they are acquiring the language with integrative regulation, as opposed to for instrumental or obligatory purposes?  Liebkind argues that if an individual is learning a language solely for instrumental purposes, then indeed the language is not part of their identity at all. In this perspective, identities of language learners who do not learn for integrative reasons (i.e., to become part of a community) would not be influenced by acquisition.


However, there do seem to be instances of language learning not with the motive of positing one’s identity solely as “speaker of L2,” but language learning as a conduit or gate through which a new identity, not necessarily language-related, can be acquired. Kelley (2010) explores this concept in an experiment on language learner identity in relation to motivation by requiring Chinese learners of English as a foreign language to create and maintain profiles on social networking sites. Among other things, the results of this study indicated that learner attitudes toward both the instructor and the quality of the class increased significantly with the use of the social networking site. 

Another interesting factor nestled within the umbrella of attitude is learner self-perceptions. In a study on language ownership and identity of Asian American students at UC Berkeley, Chiang and Schmida (2002) discovered that students defined a bilingual person as “one who identifies with a language other than English” (p. 397).  While in these terms students identified with two languages, many of them were unable to speak it, or they identified with the language because it was their heritage language. The authors note that “it is as if by claiming the language, they claim a linguistic identity that perhaps exists in their minds, but not in their 
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tongues” (p. 400). Again, to recast this example in light of Liebkind’s definition of bilingual identity, in this instance learners have the necessary “feeling” of themselves to be bilingual, but their construct of bilingual is better understood as a type of multiculturalism and not linguistic ability. This raises a potential problem in utilizing Liebkind’s definition—that is, a person may feel themselves to be bilingual, but the actual definition of bilingual is subjective and depends on the individual. In the study, 91% of the students who identified themselves as bilingual—felt they were bilingual—yet, in Liebkind’s definition, the students who were not in truth linguistically proficient in two languages would not be students with bilingual identities, regardless of feeling strongly so. 
V. Negotiation

A person may fulfill one criterion for having a bilingual identity from the emotional, subjective end, but what of the second requirement of being described by others as bilingual? Because this aspect requires external consent not within the learner’s control, conflict arises and can develop into a sort of dialogue (though not strictly verbal in this sense) or negotiation of identity. Facets of this include issues like value or definition of, in this case, second language usage, and are constantly negotiated by the individual and the second language group. 

Identity negotiation does not occur only a few times, but shifts constantly as the learner learns and interacts with others. This is because “learning [is] not just the acquisition of linguistic forms but [seen as] growing participation in a community of practice. Learning in both approaches is thus seen as part of the ongoing process of identity construction” (Norton & McKinney, 2011, p. 87). As new information is gathered and the individual continually 
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participates in community, identity as a bilingual is redefined as conflict arises. An example of this can be found in Kinginger’s (2003) case study of Alice, a young woman from the United States whose integrative efforts toward learning French eventually enabled her to go to France. Conflict arose when information was withheld from Alice due to the language being spoken at a higher level than she understood. In Alice’s case, these instances were the most frustrating, but instead of letting this dissuade her from using French it instead motivated her all the more to continue learning, thus furthering her identity as a French speaker. 
Another instance of conflict arises not from external sources, but from within the individual when surroundings or circumstances change drastically. One Polish bilingual describes how her childhood relocation to Canada led to her intentional repression of her mother tongue: “I wanted Polish silenced, so that I could make room within myself for English” (Courtivron, 2003, p. 50). The attitude underlying this statement is that there is limited room within the learner for language proficiency; if this individual could have been informed, even at a young age, that this assumption is incorrect, perhaps she would have been able to retain more Polish. However, she strongly felt Polish to be a threat to her survival in a new country: “[I squashed] my first language—my first self—down. One could say that Polish was the loved ‘internal object’ I needed to hate, while English was the forbidding external object I needed to love” (p. 52). Clearly, identity conflict does not arise only due to interacting with other speakers; internal forces are source enough for struggle. 

It is possible to reposition labels of identity imposed by society that would otherwise restrict language learning. The individual may be able to reframe identities in a positive light that works to their advantage. For instance, in a case study of immigrant women, English learner 
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Martina identifies her lazy younger co-workers as “’children’ rather than powerful native speakers. In claiming the right to speak as mother/parent/adult and resisting the identity of the immigrant, Martina positions herself as a legitimate speaker in this encounter” (Norton & McKinney, 2011, p. 84). Though societal labels of identity can inhibit language use and learning, the individual can select different labels to focus on in a positive light in order to successfully negotiate and continue in a positive identity as a bilingual.
Depending on the learner, different expectations and attitudes can be formed as to what it means to be a second language speaker. In a case study Schmidt (1983) observes that Wes, and English learner, “expects native speakers to learn his interlanguage, both to understand him and to speak in a way that is comprehensible to him, and [considers] it the native speaker’s problem as much as his own if this does not happen” (p. 167). For Wes, the identity of ESL speaker is a contented handicap label at which he expects native speakers to meet him. In contrast, Korean professional teachers of English lament their perceived lack of skill as English teachers due to English being their second language (Pavlenko, 2003). This interesting distinction between Wess and the teachers lies in their different expectations and positioning of themselves as a second language speaker. Wes uses others’ identity labels of “L2 speaker” to his attitudinal advantage, while the Korean teachers recognize themselves as L2 speakers and believe their abilities insufficient because they are not, but wish themselves to be, at native proficiency. 
VI. Conclusion

In summation, applying the term “bilingual identity” to an individual is not a simple matter. There are multiple facets from which to view the construct but there is not a single 
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 “correct” way. Different perspectives and definitions will vary from the language learner to the ideals of the target community. Because self-perception of identity is partially shaped by feedback or interaction with other people, conflict may arise, necessitating that the value or definition of a person’s identity as a bilingual must be negotiated, particularly within the individual.  
There are several issues with Liebkind’s view of bilingual identity as pertinent to individuals who feels they are bilingual and are described as so by others. If the term ‘bilingual’ must be agreed upon by others, then a person’s having bilingual identity is contingent upon someone else’s subjectivity, or upon views that might vary from culture to culture. Perhaps it would be more useful to reshape the construct of “bilingual identity” as being a potential innate to every language learner and not a subjective label imposed by native speakers of the language.  If an individual forms an emotional attachment with a second language, then their identity as a bilingual begins to be developed insofar as they continue in this “relationship” with the second language. In these terms the idea of bilingual identity is less subject to the whims of others and more of a convenient way in which to describe the orientation of a learner to the language. 

In this manner, the concept of bilingual identity might be applied usefully to a classroom or second language learning context. Instructors might use bilingual identity as a motivator for both integrative and instrumentally learning students—that is, motivate students with either the concept of identity as a second language speaker in an imagined community, or a different identity they are seeking to attain through learning the language. If learner identities are repositioned by a teacher not as “English learners” but as “English users,” a positive environment may be formed in which the learner feels valued holistically and not contingent 
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upon their efforts at a second language. This may increase their interest, efforts, enjoyment, and even ease in language learning because they are not positioned as “not yet native” speakers, but “already” speakers with equal rights as a native speaker in using the language.  
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